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Introduction		 “Harry	Potter	was	a	highly	unusual	boy	in	many	ways.”	My	eight-year-old	eyes	devoured	this	first	sentence	before	zooming	down	the	page	and	onto	the	next.	After	three	days	of	reading	under	the	covers	late	into	the	night	(ten	o’clock	pm!)	and	countless	raps	on	my	door	from	my	agitated	mom,	I	flipped	to	the	last	page	where	Harry	and	the	gang	“walked	back	through	the	gateway	to	the	world.”	Much	like	the	opening	scene	to	the	third	installment	in	this	fantastic	series,	the	
Harry	Potter	series	was	the	lumos	to	my	love	for	reading.	During	those	first	few	years	of	reading	JK	Rowling’s	published	series,	I	went	through	ten	back	up	reading	lights—I	used	everything	from	an	actual	clip-on	book	light,	to	my	sister’s	clip-on	book	light,	to	my	Nintendo	DS,	and	to	my	iPod	Nano	(of	which	I	had	to	keep	spinning	the	clicker	wheel	to	keep	the	light	on).	Each	night,	my	mom	would	confiscate	every	one	of	them	and	each	morning	I	would	wake	up	with	bags	under	my	eyes	and	a	need	to	scavenge	for	the	lights	in	her	closet.	Like	many	people	in	my	generation,	I	caught	the	Harry	Potter	bug.	At	just	eight	years	old,	I	could	suddenly	study	potions	instead	of	my	math	equations,	I	could	fly	higher	than	my	house	on	a	broomstick,	and	I	could	answer	every	question	in	class	just	like	Hermione.	This	series	is	a	huge	reason	I	love	to	read	to	this	day,	and	it	inspired	me	to	make	my	life	an	adventure.	My	passion	for	literacy	started	with	a	fictional	character,	and	it	taught	me	that	magic	exists	in	our	capacity	to	create	worlds	in	our	heads.	The	magic	of	words	is	a	recurring	theme	in	the	series	and	a	major	motivational	piece	for	the	following	research	and	unit	plan.	Students	who	are	learning	to	communicate	in	their	L2	need	material	that	is	both	age	appropriate	and	engaging	–	two	criteria	that	the	Harry	




LUMOS	LITERACY	 	 Punt		 6	environment,	often	relying	completely	on	their	foundational	knowledge	of	language	learning	from	their	L1.	Emphasis	is	placed	on	reading	and	writing	rather	than	speaking.			 Additionally,	experts	have	some	concerns	with	transitional	bilingual	education.	First,	students	are	placed	in	rigorous	classroom	and	content	regimens	to	make	up	for	the	fact	that	they	only	have	three	years	in	the	program	because	“federal	guidelines…suggest	that	3	years	is	the	target	amount	of	time	for	learners	to	receive	L1	support,	in	spite	of	studies	showing	that	5-7	years	is	a	more	realistic	time	frame”	(Roberts,	1995,	p.	374).	Also,	rather	than	integrating	the	L1	into	a	general	education	classroom,	“transitional	bilingual	programs	are	often	perceived	by	both	students	and	staff	as	segregated,	compensatory	education”	(Herrera	&	Murry,	2016,	p.	118).	If	the	goal	of	any	classroom	is	to	welcome	and	celebrate	all	students,	transitional	programs	must	be	framed	in	a	deliberate	manner	and	contain	content	that	challenges	students.		
Developmental	Bilingual	Education	
	 Developmental	bilingual	education	“enriches	the	education	of	CLD	students	by	using	both	L1	and	L2	for	academic	instruction”	(Herrera	&	Murry,	2016,	p.	119).	Students	are	expected	to	remain	in	the	program	for	the	majority—if	not	all—of	their	school	career.	Unlike	transitional	programs,	developmental	programs	understand	the	underlying	principles	of	the	attainment	of	CALPS,	in	that	speaking	abilities	ought	to	come	before	writing	and	reading.	According	to	Herrera	and	Murry	(2016),	research	regarding	language	acquisition	in	this	breed	of	program	states	that	students	“need	four	to	seven	years…to	acquire	full	proficiency”	(p.	120).	Native	English	speakers	accompany	CLD	students	in	the	classroom	as	well,	which	emphasizes	the	value	of	learning	both	English	and	the	L1	of	the	CLD	students.	
LUMOS	LITERACY	 	 Punt		 7		 However,	there	are	some	downfalls	to	this	type	of	bilingual	education.	The	main	issue	is	a	lack	of	consistency	amongst	districts	and	schools.	Students	who	leave	the	program	early,	arrive	late,	or	are	“highly	transient”	face	difficulties	when	faced	with	new	curriculums	and	ways	of	learning	(2016,	p.	121).	Furthermore,	if	there	is	poor	communication	between	the	teachers	within	the	program—such	as	repeating	lessons	in	both	languages—students	“who	know	they	will	hear	the	material	in	both	languages	may…not	pay	attention	until	the	teacher	begins	using	their	preferred	language”	(Roberts,	1995,	p.	376).	Without	proper	communication	or	support	from	the	community	and	school	district	for	multilingualism,	English	tends	to	dominate,	which	produces	results	that	are	different	than	what	was	intended	(Roberts,	1995,	p.	376).	Therefore,	developmental	bilingual	education	is	meticulous	to	set	up	and	maintain,	requiring	intensive	teacher	training	and	retraining.		
Two-Way	Immersion		 Two-way	enrichment	programs	“teach	both	native	and	non-native	English	speakers	in	two	languages	with	the	goal	of	developing	bilingual	fluency”	(2013).	CLD	students	who	gained	high	levels	of	literacy	in	both	their	L1	and	English	“realized	they	now	had	a	skill	that	…positioned	them…to	play	crucial	leadership	roles	in	bridging	between	their	birth	nation	and	their	newly	adopted	nation”	(Olsen).	Increased	knowledge	of	CALPS	in	both	the	L1	and	L2	promotes	an	acceptance	of	multiculturalism	in	the	community	and	reduces	a	subconscious	(or	conscious)	tendency	to	otherize	ELLs.	According	to	Herrera	and	Murry	(2016),	the	primary	benefits	of	utilizing	two-way	immersion	programs	are;	
LUMOS	LITERACY	 	 Punt		 8	a	language-rich	environment,	a	climate	of	cross-cultural	respect,	high	expectations	for	every	child,	genuine	bilingualism	for	the	majority	population,	mutual	learning…and	comparatively	manageable	implementation	costs	(p.	121).			This	program	model	is	usually	only	implemented	in	elementary	schools	(but	has	been	adapted	in	some	middle	and	high	schools)	and	operates	in	one	of	two	ways:	a	90-10	or	a	50-50	ratio	(Herrera	&	Murry,	2016).	In	a	90-10	model,	the	L1	is	used	90	percent	of	the	time,	with	English	added	10	percent	of	the	time	to	enhance	oral	speech.	The	50-50	model	operates	similarly,	but	with	each	language	used	only	half	the	time.	The	90-10	model	ultimately	transitions	into	a	50-50	model	(Herrera	&	Murry,	2016,	p.	122).	Time	and	time	again,	research	has	shown	the	benefits	of	running	a	bilingual	classroom	that	applauds	all	languages	equally	and	establishes	the	goal	as	not	“learning	English”	but	as	“becoming	bilingual.”	Recent	meta-analyses	have	shown	that,		educational	programs	that	systematically	incorporate	use	of	ELLs'	home	language	result	in	levels	of	academic	success,	including	achievement	in	literacy	and	other	academic	subjects,	that	are	as	high	as	and	often	better	than	that	of	ELLs	in	English-only	programs	(Genesee	&	Lindholm-Leary,	2010).		To	prove	the	validity	of	these	analyses,	Goldenberg	(2008)	reviews,	"No	other	area	in	educational	research	with	which	I	am	familiar	can	claim	five	independent	meta-analyses	based	on	experimental	studies	—	much	less	five	that	converge	on	the	same	basic	finding"	(p.	15).	Of	course,	even	common	knowledge	proves	true	in	this	arena,	“a	growing	body	of	evidence…has	shown	that	bilingual	children	exhibit	significant	cognitive	advantages	in	comparison	to	monolingual	children”	(e.g.,	Bialystok	2006;	Chin	&	Wigglesworth,	2007;	Kovaacs	&	Mehler,	2009).	Bilingual	children	demonstrate	a	difference	in	executive	control	
LUMOS	LITERACY	 	 Punt		 9	processes	that	relate	to	attention	and	inhibition	used	when	problem	solving.	Thus,	bilingualism	has	shown	major	benefits	for	all	students.		 Nevertheless,	there	are	concerns	with	two-way	immersion	plans.	The	inclusion	of	native	English	speakers	is	seen	as	a	necessary	aspect	of	these	programs,	but	they	are	often	difficult	to	recruit	or	retain.	Parents	of	native	English	speaking	students	“prove	enthusiastic	at	program	conception	and	belligerent	or	apathetic	as	the	program	progresses”	(Herrera	&	Murry,	2016,	p.	123).	Beyond	parental	intervention,	those	L1	English	speakers	who	do	remain	in	the	program	are	frequently	given	privilege	over	the	other	children,	and	teachers	adapt	by	incorporating	unequal	amounts	of	English	to	accommodate	these	students.	Most	of	the	problems	within	this	program	seem	to	lie	within	a	deeper	cultural	subconscious	for	awarding	privilege	to	students	without	color,	which	can	be	eradicated	through	time	and	generations.		
Rationale		 ESL	education	plays	a	huge	role	in	all	classrooms	today.	Each	of	the	three	aforementioned	program	models	includes	some	level	of	bilingual	education,	but	as	stated	previously,	there	are	little,	if	any,	national	standards	for	ESL	education,	making	it	very	easy	for	schools	to	incorporate	academically	incorrect-based	programs	to	accommodate	their	CLD	students.	Local	lawmakers	play	key	roles	in	the	establishment	of	these	programs.	The	greatest	affront	to	the	idea	of	bilingual	education	occurred	during	the	twentieth	century	in	California,	where	a	law	mandated	educators	could	not	use	languages	other	than	English	to	teach	students.	This	law	was	eventually	overturned	and	replaced	with	the	Seal	of	Biliteracy,	“an	award	that	validates,	certifies	and	encourages	students	to	pursue	and	attain	high	level	mastery	of	two	or	more	languages	through	a	Seal	granted	upon	high	school	graduation	to	
LUMOS	LITERACY	 	 Punt		 10	all	students	with	such	skills”	(Olsen).	In	Arizona,	“Raza”	or	Mexican-American	studies	were	eliminated	from	public	schools	because	superintendents	“said	the	program	taught	Latino	students	to	hate	other	races	and	that	they’d	been	historically	subjugated	and	mistreated	by	the	government,	and	that	it	even	encouraged	sedition”	(Phippen,	2015).	During	the	time	that	laws	are	passed	or	revoked	regarding	ELLs,	these	students	are	enduring	years	of	school	in	transitional	(I	am	not	referring	to	the	program	here)	stages.	In	the	amount	of	time	a	law	takes	to	pass,	or	a	standard	takes	to	set,	a	student	is	graduating.		 These	three	programs	are	intricately	formed,	complicated	to	implement,	and	still	in	the	process	of	development.	However,	all	are	based	on	meta-analyses	and	countless	studies	that	prove	bilingual	education	is	the	best	way	to	learn	an	L2.	Therefore,	when	forming	a	unit	based	on	Harry	Potter	and	the	Sorcerer’s	Stone,	I	took	bilingualism	into	account.	The	novel	is	offered	in	68	languages,	which,	granted	I	have	unlimited	resources,	would	help	me	engage	most,	if	not	all,	of	my	CLD	students.	In	this	lesson	plan,	students	will	be	offered	a	version	in	their	L1	and	a	version	in	their	L2.	ELLs	in	the	class	will	be	required	to	complete	assignments	in	English,	but	be	able	to	reference	the	text	in	their	L1	for	guidance	and	comprehension.	The	motivation	for	this	structure	is	derived	from	the	Two-Way	Immersion	approach	(regarded	as	the	best	approach	to	ESL	instruction),	in	which	50%	of	class	time	will	be	devoted	to	the	L1	and	the	other	50%	to	the	L2.	
Project	Goals		 When	forming	any	lesson	plan,	I	first	start	with	the	big	picture	in	order	to	ensure	the	cohesiveness	of	the	unit.	Every	assessment,	text,	and	supplement	to	the	unit	links	back	to	a	few	“essential	questions,”	which	help	frame	the	whole	concept	and	provide	a	simple	
LUMOS	LITERACY	 	 Punt		 11	answer	to	the	age-old	question,	“why	is	what	we’re	learning	important?”	For	this	unit,	the	essential	questions	I	came	up	with	were:	1. What	led	to	Harry	Potter	becoming	an	international	phenomenon?	How	did	the	novel/series	change	or	contribute	to	the	shift	in	reading	culture?	2. How	does	Harry	Potter	reshape	or	reinforce	your	perspective	on	reading?	Where	do	we	go	from	here?	These	questions	set	up	my	unit	with	a	focus	on	reader	response:	a	common	lens	of	analysis	when	reading	for	fun.	With	these	questions,	students	can	evaluate	their	own	experience	of	reading	the	book	in	class.	The	“Where	do	we	go	from	here?”	reinforces	that	the	unit	is	bigger	than	the	classroom.		In	an	ESL	classroom,	where	teachers	often	follow	scripts	of	worksheets	and	offer	little	opportunity	for	discussion,	the	joy	for	literature	and	reading	is	almost	nonexistent.	Beyond	this	particular	population	within	education,	according	to	a	report	from	the	National	Endowment	for	the	Arts,	“literary	reading	in	America	is	in	dramatic	decline,	especially	among	young	adults	aged	18-24…only	16%	of	them	can	be	described	as	‘high-frequency	readers’	(those	who	read	for	pleasure	every	day)”	(Cart,	2007,	p.	53).	As	a	future	educator	in	the	field	of	reading,	this	statistic	is	more	than	unnerving.	The	essential	question	that	guides	my	own	general	pedagogy	stems	from	Teaching	in	Class:	“How	do	we	prepare	children	to	live	as	civil,	thoughtful	citizens	in	a	diverse	society?”	(McCann,	2006,	et	al.	196).	Everything	I	do	with	regards	to	teaching	centers	on	this	inquiry.	In	a	2006	study	conducted	by	Yankelovitch-Scholastic,	“51%	of	the	5-	to	17-year-olds	polled	said	they	hadn’t	read	books	for	fun	until	they	started	reading	the	JK	Rowling	series”	(Cart,	2007,	p.	53).	Clearly,	
LUMOS	LITERACY	 	 Punt		 12	in	this	case,	the	goal	for	teaching	Harry	Potter	and	the	Sorcerer’s	Stone	is	to	get	students	to	read	independently	–	to	teach	motivation	and	grit.		
Methodology			 When	creating	this	unit	plan,	there	were	a	few	fundamentals	I	had	to	understand	in	order	to	proceed.	First,	I	had	to	have	a	good	grasp	of	the	level	at	which	my	audience	would	be	if	I	taught	this.	My	audience	is	a	9th	grade	English	class	with	many	students	at	ESL	levels	3	and	4.	These	two	levels	are	often	combined	in	high	school	and	are	most	likely	to	share	time	with	standard	English	classes—my	domain	as	a	certified	English	teacher.	Unfortunately,	there	is	no	set	federal—or	even	state—standard	for	what	these	levels	consist	of.	According	the	“Teachers	First”	online	ESL	resource	(2008),	level	3	is	when	a	“student	participates	in	most	classroom	activities	and	follows	directions	adequately,	though	with	frequent	misunderstandings”	and	level	4	contains	students	who	“easily	participate	in	classroom	and	social	activities,	constantly	adding	to	his/her	knowledge	of	vocabulary,	American	culture,	and	teacher	expectations.”	Each	chapter	in	Harry	Potter	and	
the	Sorcerer’s	Stone	is	roughly	twenty	pages	long,	and	the	book	itself	would	be	one	of	the	largest	novels	students	at	levels	3	&	4	will	have	read,	but	fits	in	the	9th	grade	setting.			 Additionally,	it	was	vital	to	incorporate	grammar	and	vocabulary	into	the	unit.	In	his	book,	Mechanically	Inclined,	Anderson	(2005)	tells	teachers	to	“teach,	not	mention.	Teach,	not	correct	errors”	(p.	11).	In	the	standard	and	honors	English	classrooms,	grammar	is	often	mentioned	in	passing	comments	about	essays	and	written	answers,	not	taught.	With	ESL	students,	however,	what	standards	exist	dictate	a	need	to	build	upon	these	tools,	which	I	outline	in	my	justification	for	each	formative	assessment.	It	is	difficult	to	find	the	balance	between	too	little	and	too	much	grammar	in	the	classroom,	with	the	latter	having	a	
LUMOS	LITERACY	 	 Punt		 13	tendency	to	fall	back	on	workbooks	and	out-of-context	learning.	Therefore,	I	elected	to	have	students	learn	vocabulary	in	the	book	with	their	“Mark	My	Words”	bookmarks	and	then	teach	grammar	through	the	“Transfiguration	Sessions”	of	their	Inquiry	Journals.	Beyond	formalized	grammar	instruction,	many	authors	argue	that	the	best	way	to	learn	vocabulary	is	to	surround	oneself	with	the	L2.		Anderson	(2005)	discusses	ways	in	which	to	make	grammar	the	cornerstone	of	pedagogy.	He	writes,	“Kids	need	to	hear	the	flow	of	language,	its	patterns,	its	cadences,	its	surprises,	its	syntax.	Students	who	have	limited	experience	with	English	need	this	even	more”	(p.	17).	In	my	own	experience	with	learning	my	L2	(Spanish),	I	have	come	to	realize	that	the	more	I	hear,	read,	or	write	in	it,	the	more	comfortable	I	feel	in	noticing	if	something	doesn’t	“sound	right.”	ESL	students	need	to	be	surrounded	by	the	L2	in	meaningful	ways,	but	have	the	L1	to	lean	on	for	support	(as	the	context	section	suggested).	This	idea	of	surrounding	oneself	with	the	L2	is	referred	to	as	interactionism.	Interaction	is	important	to	language	acquisition	because	it	is	student-directed	and	thus	student-resolved,	building	on	the	self-determination	or	self-efficacy	of	students	to	learn	a	language.	Fostering	intrinsic	motivation	is	the	best	way	to	approach	second	language	learning.	Margaret	Hawkins	(2005)	argues,	“It	is...agency,	and	how	the	child’s	actions	resonate	with	others’	views	and	actions,	that	provide	a	feedback	loop	that	shapes	his	or	her	ongoing	interpretations	and	actions	and	those	of	others”	(p.	66).	Intrinsic	motivation	is	a	motivation	that	is	extremely	hard	to	tap	into	as	a	facilitator.	It	relies	on	individual	will	and	grit,	of	which	students	often	feel	robbed	of	when	entering	an	out-of-context,	discouraging	classroom	environment.		In	my	unit	plan,	I	chose	to	incorporate	more	oral	activities	than	what	is	typical	in	an	
LUMOS	LITERACY	 	 Punt		 14	ESL	setting.	Talking	in	Class	asserts	that	teachers	should	“provide	frequent	occasions	for	students	to	engage	each	other	in	meaningful,	content-related	conversations	about	challenging	issues	that	matter	to	them”	(McCann	et	al,	2006,	p.	197).	The	Quidditch	Matches	tend	to	this	flame,	as	well	as	the	summative	assessment	being	a	sharing	of	thoughts.	Many	of	the	activities	scattered	throughout	the	unit	cater	to	this	idea	of	Socratic	discussion.	Creating	a	community	of	both	external	and	internal	learning	opportunities	promotes	interaction.	Students	are	driven	by	an	innate	desire	for	inclusivity,	and,	“because	of	the	need	for	relatedness,	certain	external	values,	beliefs	and	behaviors	may	be	gradually	adopted	and	internalized,	thus	allowing	individuals	to	function	more	successfully”	(Ortega,	2013,	p	176).	Therefore,	communities	of	learners	use	a	feedback	loop	to	improve	L2	usage,	relying	on	the	interaction	amongst	its	members.	Language	is	inherently	for	communication,	for	coaxing	the	human	desire	for	belonging,	and	thus,	learn	a	language.		Lastly,	I	took	the	liberty	to	be	as	creative	as	I	could	be	in	the	construction	of	this	unit.	Parker	Palmer	(1997)	insists	that	“Good	teaching	cannot	be	reduced	to	technique;	good	teaching	comes	from	the	identity	and	integrity	of	the	teacher”	(p.	10).	My	own	identity	as	an	avid	reader	and	my	love	for	the	Harry	Potter	series	would	be	what	drives	this	unit	towards	success.	When	students	see	and	feel	the	passion	of	their	instructor,	they	tend	to	feel	more	inclined	to	learn.	Therefore,	participation	points	are	“house	points”	seen	through	M&Ms	in	glass	jars,	Socratic	discussions	are	quidditch	matches,	and	the	unit	is	framed	as	a	hero’s	journey.		
Challenges	of	the	Project	
	 This	project	posed	a	few	challenges	for	me.	As	I	mentioned	earlier,	pacing	is	extremely	difficult	to	discern	outside	of	an	actual	classroom.	With	the	mix	of	students,	both	
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Appendix	A:	Rubrics	
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Know  Wonder  L e a rned  
   




“When Mr. and Mrs. Dursley woke up on the dull, gray Tuesday our story 
starts, there was nothing about the cloudy sky outside to suggest that strange 
and mysterious things would soon be happening all over the country. Mr. 
Dursley hummed as he picked out his most boring tie for work, and Mrs. 
Dursley gossiped away happily as she wrestled a screaming Dudley into his 
high chair.  




“It was on the corner of the street that he noticed the first sign of 
something peculiar—a cat reading a map. For a second, Mr. Dursley didn’t 
realize what he had seen—then he jerked his head around to look again. There 
was a tabby cat standing on the corner of Privet Drive, but there wasn’t a map 
in sight. What could he have been thinking of? It must have been a trick of the 




“He found it a lot harder to concentrate on drills that afternoon and when 
he left the building at five o'clock, he was still so worried that he walked 
straight into someone just outside the door.  
‘Sorry,’ he grunted, as the tiny old man stumbled and almost fell. It was a 
few seconds before Mr. Dursley realized that the man was wearing a violet 
cloak. He didn't seem at all upset at being almost knocked to the ground. On 
the contrary, his face split into a wide smile and he said in a squeaky voice that 
made passersby stare, ‘Don't be sorry, my dear sir, for nothing could upset me 
today! Rejoice, for You-Know-Who has gone at last! Even Muggles like yourself 
should be celebrating, this happy, happy day!’  





“He found what he was looking for in his inside pocket. It seemed to be a 
silver cigarette lighter. He flicked it open, held it up in the air, and clicked it. 
The nearest street lamp went out with a little pop. He clicked it again -- the 
next lamp flickered into darkness. Twelve times he clicked the Put-Outer, until 
the only lights left on the whole street were two tiny pinpricks in the distance, 
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(5) 
“A low rumbling sound had broken the silence around them. It grew 
steadily louder as they looked up and down the street for some sign of a 
headlight; it swelled to a roar as they both looked up at the sky—and a huge 
motorcycle fell out of the air and landed on the road in front of them. If the 
motorcycle was huge, it was nothing to the man sitting astride it. He was 
almost twice as tall as a normal man and at least five times as wide. He looked 
simply too big to be allowed, and so wild - long tangles of bushy black hair and 
beard hid most of his face, he had hands the size of trash can lids, and his feet 
in their leather boots were like baby dolphins. In his vast, muscular arms he 




He couldn't know that at this very moment, people meeting in secret all 
over the country were holding up their glasses and saying in hushed voices: ‘To 
Harry Potter—the boy who lived!’ (17). 
  









“It was Quirrell. 
‘You!’ gasped Harry. 
Quirrell smiled. His face wasn’t twitching at all. 
‘Me,” he said calmly. “I wondered whether I’d be meeting you here, Potter.’ 
‘But I thought – Snape –‘ 
‘Severus?’ Quirrell laughed, and it wasn’t his usual quivering treble, either, 
but cold and sharp. ‘Yes, Severus does seem the type, doesn’t he? So useful to 
have him swooping around like an overgrown bat. Next to him, who would 
suspect p-p-poor, st-stuttering P-Professor Quirrell?’” (288).  
 
(2) 
“He saw his reflection, pale and scared-looking at first. But a moment later, 
the reflection smiled at him. It put its hand into its pocket and pulled out a 
blood-red stone. It winked and put the Stone back in its pocket – and as it did 
so, Harry felt something heavy drop into his real pocket. Somehow – incredibly 
– he’d gotten the Stone” (292). 
 
(3) 
“Harry felt as if Devil’s Snare was rooting him to the spot. He couldn’t move 
a muscle. Petrified, he watched as Quirrell reached up and began to unwrap 
his turban. What was going on? The turban fell away. Quirrell’s head looked 
strangely small without it. Then, he turned slowly on the spot.  
Harry would have screamed, but he couldn’t make a sound. Where there 
should have been a back to Quirrell’s head, there was a face, the most terrible 
face Harry had ever seen. It was chalk white with glaring red eyes and slits for 
nostrils, like a snake” (293). 
 
(4) 
“Harry jumped to his feet, caught Quirrell by the arm, and hung on tight as 
he could. Quirrell screamed and tried to throw Harry off – the pain in Harry’s 
head was building – he couldn’t see – he could only hear Quirrell’s terrible 
shrieks and Voldemort’s yells of, ‘KILL HIM! KILL HIM!’ and other voices, maybe 
in Harry’s head, crying, ‘Harry! Harry!’ 
He felt Quirrell’s arm wrenched from his grasp, knew all was lost, and fell into 
blackness, down…down…down” (295).			 	
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HOGWARTS SCHOOL  




Headmaster: Albus Dumbledore 
(Order of Merlin, First Class, Grand Sorc., Chf. Warlock,  
Supreme Mugwump, International Confed. of Wizards) 
 
Dear Ms. Nelson,            
 
We are pleased to inform you that you have been accepted at Hogwarts 
School of Witchcraft and Wizardry. Please find enclosed a list of all necessary 
books and equipment. 
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HOGWARTS SCHOOL  






First-year students will require: 
• Wear your house color each day once you have been sorted 
 
Course Materials 
All students should have each of the following: 
• A new spiral notebook (come see me if you have an issue with getting 
this) 
• Pen/pencil each class period 
• Harry Potter and the Sorcerer’s Stone by JK Rowling 






Students may also bring one of the following (circle one): 
 
Owl  Cat  Toad 
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Mark	My	Words	Bookmarks		
		 	
M a r k  M y  W o r d s  
Harry	Potter	and	the	
Sorcerer’s	Stone	Name:	_____________________	
M a r k  M y  W o r d s  
Harry	Potter	and	the	
Sorcerer’s	Stone	Name:	_____________________	
M a r k  M y  W o r d s  
Harry	Potter	and	the	
Sorcerer’s	Stone	Name:	_____________________	
M a r k  M y  W o r d s  
Harry	Potter	and	the	
Sorcerer’s	Stone	Name:	_____________________	Page:	_________	Word:		 Page:	_________	Word:	 Page:	_________	Word:	 Page:	_________	Word:	
Page:	_________	Word:		 Page:	_________	Word:	 Page:	_________	Word:	 Page:	_________	Word:	
Page:	_________	Word:		 Page:	_________	Word:	 Page:	_________	Word:	 Page:	_________	Word:	
Page:	_________	Word:		 Page:	_________	Word:	 Page:	_________	Word:	 Page:	_________	Word:	
Page:	_________	Word:		 Page:	_________	Word:	 Page:	_________	Word:	 Page:	_________	Word:	
Page:	_________	Word:		 Page:	_________	Word:	 Page:	_________	Word:	 Page:	_________	Word:	






								1															2		 			3	 						4	 										5															6	 				7		 								8	 												9	 	10	
	A:	An	accident	leaves	a	gymnast	paralyzed.	For	more	than	five	years,	she	spends	twelve	to	fourteen	hours	a	day	in	therapy	to	try	to	regain	the	use	of	her	legs.	Her	hard	work	results	in	a	miraculous	recovery,	and	she	wins	a	gold	medal	in	the	Olympics.		B:	A	schoolteacher,	invited	to	be	a	part	of	the	seven-person	crew	on	the	Space	Shuttle,	dies	as	the	rocket	explodes	shortly	after	takeoff.			C:	An	eleven-year-old	boy	who	sees	two	men	sexually	assaulting	a	thirteen-year-old	girl,	threatening	to	stab	her	if	she	resists,	rides	off	on	his	bicycle	and	gets	the	police.	The	officers	rush	to	the	scene	but	arrive	too	late	to	prevent	the	rape;	however,	the	boy’s	actions	probably	saved	her	from	being	killed.		D:	A	lifeguard	rescues	a	six-year-old	boy	from	drowning	in	a	public	pool	by	dragging	him	out	with	a	hook.		E:	A	scientist	works	for	more	than	ten	years	and	finally	makes	a	discovery	that	will	help	cure	thousands	of	people	with	heart	disease.			F:	A	woman	is	swimming	in	the	ocean.	Sharks	are	spotted	near	her,	so	her	husband	runs	into	the	water	to	save	her.	Part	of	his	leg	is	severed	by	sharks,	but	he	manages	to	pull	his	wife	and	himself	to	safety.			G.	A	man	runs	into	a	burning	building	that	is	about	to	collapse	to	rescue	a	child	trapped	inside.		As	he	is	running	out	with	the	child,	a	portion	of	the	building	falls,	killing	them	both.		H.	When	a	boat	capsizes	in	a	storm,	four	people	are	clinging	to	a	small	raft	that	will	hold	only	three.		An	old	man	with	a	fatal	disease	knows	he	will	die	in	a	few	months,	so	he	gives	up	the	raft	for	others.		He	drowns	in	the	waves.			I.	A	bystander	saves	a	woman	from	drowning	after	her	plane	crashes	in	a	river.		The	water	is	very	cold,	and	only	a	few	minutes	of	exposure	could	result	in	death.		The	bystander	is	able	to	save	the	woman	but	freezes	and	drowns	in	the	process.	
LUMOS	LITERACY	 	 Punt		 44		J.	A	man	finds	that	the	company	he	works	for	has	been	cheating	customers.		He	reports	his	finding	on	a	television	news	program.		Shortly	thereafter,	he	is	fired	from	his	job.			
	
Part	II	Directions:	In	the	space	below,	write	your	definition	of	a	heroic	act.		Your	definition	should	identify	at	least	two	key	characteristics	or	rules	that	could	be	used	to	judge	whether	or	not	someone’s	action	is	a	heroic	act.				 	
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